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FOX WOOD
SCHOOL IMPROVEMENT PLAN
1ST APRIL 2026 – 
31ST MARCH 2027

1) 

	1. Leadership and Management – Lead Lucinda Duffy
Link Governors: Trish Chapman, Andy Bowen
1) Strengthen multi agency safeguarding partnerships so that, by February 2027, referral pathways, joint planning and information sharing protocols show measurable improvement in outcomes for pupils and families.
2) Embed the new School Business Manager into whole‑school strategic and operational processes so that, by September 2026, financial, administrative and compliance systems demonstrably enable improved teaching, learning and pupil outcomes.
3) By September 2026, establish and embed a coherent multi‑site leadership model that ensures consistent quality, compliance and school culture across all three Fox Wood sites.
4) Implement a governance development programme aligned to the recent review and national best practice so that all governors demonstrate strengthened strategic oversight by the end of March 2027.
5) By January 2027, introduce and embed cyber‑secure, digitally efficient operational systems and an annually tested business continuity plan, ensuring all staff are trained and critical processes meet recognised compliance standards.
	2. Quality of Education – Lead Lianne Buchanan
Link Governors: Mike Frost, Tracey Gardner & Mike Burns
1) Embed new Long-Term Plans that incorporate the curriculum progression from EYFS to College, ensuring curriculum coverage and a consistent approach for all pupils.  
2) Develop and implement a new data management system that enables staff to track pupil progress more effectively and identify concerns early, in response to increasing pupil numbers and the need to manage tracking effectively across three sites
3) Introduce and embed a new whole-school writing framework to ensure a consistent approach to the teaching of writing, clear progression of skills from EYFS to College and improved pupil outcomes in written communication.
4) Develop and embed an updated Relationships and Sex Education curriculum in line with statutory guidance, ensuring a consistent approach across the school and supporting pupils to develop understanding of relationships, personal safety, emotional wellbeing and preparation for adulthood.


	
3. Behaviour and Attitudes – Lead Jade Ashton

Link Governors: Graeme Nixon, Danielle Wharton & Leon Rowland 

1) Increase whole‑school attendance to 92% by March 2027 and reduce persistent absenteeism (below 90% attendance) by 5%, through targeted support, family engagement, strengthened monitoring, and personalised strategies that reflect individual SEND needs. 
2) By March 2027, behaviour support will be strengthened across Fox Cubs, School, and College through regular coaching and modelling from the behaviour team, resulting in a 10% reduction in incidents requiring physical intervention, in line with the Reducing Reasonable Force guidance.
3) By July 2026, the school will develop and implement a targeted communication strategy to enhance interaction and engagement for pupils with Speech, Language and Communication Needs (SLCN), ensuring all staff are trained in effective communication techniques and that pupil progress is monitored through regular assessments and feedback
4) By developing a consistent whole‑school approach to self‑regulation and supported/co‑regulation, all staff will implement agreed strategies that help pupils recognise, communicate, and manage their emotional and sensory needs. This will increase pupils’ readiness to learn and reduce barriers to engagement and attainment
	
4. Personal Development – Lead Louise Messham

Link Governors: Jenny Southward, Dale Holden, Katie Jones
1) All KS4 pupils are supported to develop the knowledge, skills and independence needed for adulthood through a clearly sequenced Preparation for Adulthood curriculum.
2) Pupils in KS3 and KS4 make informed, aspirational career choices as a result of a structured and progressive careers curriculum.
3) KS4 and KS5 pupils experience a smooth and confident transition into the college environment, with increased independence and readiness for learning in a separate setting.
4) Pupils across KS3, KS4 and KS5 develop employability skills, confidence and real-world experience through a progressive and meaningful work experience offer.
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	School Improvement Plan 2026 - 2027

	Focus Area: Leadership & Governance

	SLT Lead:  Lucinda Duffy
Operational Lead: Laura Simms
	Written by: Lucinda Duffy



	Target: Strengthen multi agency safeguarding partnerships so that, by February 2027, referral pathways, joint planning and information sharing protocols show measurable improvement in outcomes for pupils and families.

	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Map current multi‑agency relationships and identify gaps in communication, referrals and joint planning.
	To evaluate how effectively the school currently works with external safeguarding partners.                                               To identify inconsistencies or barriers that may delay support for children.          To create a baseline for improving multi‑agency collaboration.

	Audit existing relationships with health, social care, early help, police and voluntary agencies.
Review referral pathways, communication channels, and joint planning processes.
Gather staff feedback on barriers they experience.
Analyse past cases to identify patterns of delay or miscommunication.
	Clear understanding of where multi agency processes break down.
Faster, more accurate referrals leading to earlier intervention.
Reduced risk of children “falling through the gaps”.
Pupils receive coordinated support more quickly, further supporting safety, attendance and wellbeing.
	
	
	
	

	Seek clarity/agree shared protocols with partners (health, social care, early help, police) for more efficient and effective joint working and information sharing.
	To ensure all agencies understand each other’s roles, thresholds and expectations.
To reduce duplication, confusion and delays in safeguarding responses.
To proactively look for opportunities to promote and create positive relationships that better support pupils and families.
	Meet with key/link personnel across partner agencies.
Co-produce or update shared protocols for communication, referrals, escalation and information sharing.        Agree timescales for responses and joint planning.
Establish a named contact within the pastoral team and within in each agency.
	Consistent, timely responses from partners.
Clear, shared understanding of thresholds and responsibilities.
More effective multi agency plans that address pupils’ needs holistically.
Pupils experience smoother, quicker access to support, reducing risk of harm and improving outcomes.
	
	
	
	

	Plan and lead a communication and engagement strategy to strengthen relationships with key safeguarding partners.
	To build trust, visibility and regular communication between the school and external agencies.                           To ensure all external partners see the school as proactive, collaborative and child‑centred.

	Develop a structured engagement plan (regular meetings, updates, joint training).                                         Create clear communication channels for urgent and non‑urgent matters.                                              Host and engage with multi‑agency forums, briefings and events.                  Share success stories and challenges to build mutual understanding.
	Stronger, more responsive relationships with partners.                                  Increased joint problem‑solving around complex cases.                       Reduced escalation to crisis because early help is coordinated.                                    Pupils and families benefit from a more joined‑up network of adults keeping them safe.

	
	
	
	

	Train school staff on updated pathways, roles, responsibilities and preparation of documentation.
	To ensure all members of the Pastoral Team have appropriate training and supervision.                                        To ensure all staff understand new protocols and can act confidently and consistently.                             To improve the quality of information provided for referrals and safeguarding documentation.
	Deliver whole‑school and targeted training on new pathways and expectations.                              Provide templates, flowcharts and examples of high‑quality documentation.                               Offer coaching support for staff involved in complex cases.
	Staff make timely, accurate referrals, which reflect the appropriate priorities for the service.    Documentation is clear, detailed and meets multi‑agency standards.   Pupils receive quicker, more appropriate support because staff act with confidence and clarity.
	
	
	
	

	Evaluate impact through case analysis, timeliness measures, family feedback and safeguarding outcomes by February 2027.
	To measure whether the improvements have strengthened safeguarding practice, and relationships with all stakeholders and agencies.                                      To ensure accountability and inform next steps.
	Review a sample of cases before and after changes.
Track referral times, response times and outcomes.
Gather feedback from families, pupils (where appropriate) and staff.
Report findings to governors,
	Evidence of quicker, more coordinated multi‑agency responses.                        Improved family satisfaction and engagement.                                               Improved relationships and mutual understanding with partner agencies/services.
	
	
	
	





	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Summer

	Autumn

	Spring







[image: A cartoon fox in a tree

Description automatically generated]
	School Improvement Plan 2026 - 2027

	Focus Area: Leadership & Governance

	SLT Lead:  Lucinda Duffy
Operational Lead: Kayleigh Nield
	Written by: Lucinda Duffy




	Target:  Embed the new School Business Manager into whole‑school strategic and operational processes so that, by September 2026, financial, administrative and compliance systems demonstrably enable improved teaching, learning and pupil outcomes.


	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Define SBM strategic role within SLT with clear responsibilities, reporting lines, and decision-making rights
	Establish the School Business Manager (SBM) as a strategic leader, not just an operational manager.
Ensure clarity of responsibilities and strengthen decision‑making structures within SLT to improve resource allocation for teaching and learning.
	Map SBM duties and compare them with DfE and ISBL professional standards.
Agree reporting lines, delegations, and areas of autonomy within the SLT.
Produce accountability matrices, and communication pathways.
Communicate the new structure to staff, governors, and external partners.
	SBM contributes effectively to SLT strategic planning meetings.
Pupils benefit from more responsive resource allocation (e.g., timely curriculum materials, well‑maintained learning spaces) because decisions are made faster and with clearer leadership accountability
	
	
	
	

	Audit current financial, admin and compliance systems, identifying gaps affecting teaching and learning.
	Identify weaknesses in systems that may be limiting effectiveness, efficiency, or teaching and learning.
Ensure statutory compliance and reduce organisational risk.
Reveal opportunities to streamline processes and free up staff time.
	Complete a full audit of finance processes (budgeting, procurement, payroll), admin workflows, and compliance (H&S, safeguarding records, site management).
Benchmark against best practice and regulatory requirements. Gather feedback from staff, SLT, and governors. Produce a gap‑analysis report with prioritised recommendations
	Clear understanding of systemic issues with evidence‑based recommendations.
Identified inefficiencies that previously consumed staff time or caused bottlenecks.
Growth of Fox Wood does not result in pupils experiencing any disruption to learning because any potential inefficiencies or compliance gaps are being identified and addressed.
	
	
	
	

	Introduce aligned processes (procurement, budgeting, HR, site compliance) and integrate them into the school’s improvement cycle
	Ensure finance, HR, procurement, and compliance systems actively enable school improvement priorities.
Make operations consistent, predictable, transparent, and strategically aligned

	Introduce streamlined and documented processes for procurement, budgeting, HR, and site compliance.
Train staff and provide user‑friendly guidance.
Link each process to SIP/SEF priorities (e.g., procurement aligned with curriculum needs).
Build annual cycles and deadlines into the school’s improvement planning calendar.
	Staff report greater clarity and consistency in operational processes. 
Pupils receive consistent support in the classroom because aligned processes ensure that teaching teams have the right resources, staffing, and learning conditions at the right time.
	
	
	
	

	Implement monitoring dashboards so SLT and governors can evaluate system impact each term
	Strengthen evidence‑based decision‑making.
Increase transparency around resource use, compliance, and operational effectiveness.
	Design dashboards covering finance, HR (attendance, performance cycles), compliance, and site safety.
Train SLT and governors to interpret and use the dashboards.
Review dashboards termly during SLT and governor meetings.
	Dashboards inform strategic conversations around curriculum, staffing, premises and resource allocation.
Improved accountability and reduced administrative burden.

	
	
	
	

	Evaluate system impact through a February 2027 review, showing how resource decisions support curriculum, and pupil outcomes.
	Demonstrate how improved systems have strengthened curriculum delivery, and pupil outcomes.
Provide evidence for governors and stakeholders.
Ensure continuous improvement and further refinement of systems.
	Compare pre‑ and post‑implementation performance.
Conduct staff and leader surveys on system effectiveness.
Produce a strategic evaluation report with recommendations for the new financial year.
	Clear evidence that improved systems support teaching, learning, and inclusion.
Governors and Leaders can articulate system impact confidently.
Pupils gain from an improved learning experience because the review identifies which systems directly enhance curriculum access, teaching quality and outcomes — and these improvements are embedded into future planning.
	
	
	
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Summer

	Autumn

	Spring
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	School Improvement Plan 2026 - 2027

	Focus Area: Leadership & Governance

	SLT Lead:  Lucinda Duffy

	Written by: Lucinda Duffy




	Target: By September 2026, establish and embed a coherent multi‑site leadership model that ensures consistent quality, compliance and school culture across all three Fox Wood sites.

	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Define the multi-site leadership structure, including roles, responsibilities, authority levels, and escalation routes.
	Establish a clear and effective leadership model across sites to ensure consistency, accountability, and strategic alignment.
Reduce ambiguity in roles so that decision‑making is efficient and safeguarding responsibilities are unambiguous.

	Map all existing leadership roles and responsibilities across sites.
Define authority levels, decision rights, and delegated responsibilities.
Establish escalation routes for safeguarding, behaviour, staffing, and operational issues.
Share the structure with all staff and provide clarity through organisational charts and guidance.
	Leaders understand their roles and decisions are made more effectively.
Staff experience improved clarity and reduced duplication or gaps.
Escalation routes are used appropriately, reducing delays and risk.
Pupils experience smoother, safer, more consistent provision across sites because issues are resolved quickly and leadership oversight is clear.
	
	
	
	

	Develop a standard operating framework outlining expectations for quality, safeguarding, behaviour, and operations across sites.
	Ensure every site operates to the same high standards in safeguarding, behaviour, teaching support, and day‑to‑day operations.
Reduce variability between sites and create a unified identity and expectations.
Support staff in understanding the non‑negotiables that underpin quality and safety.
	Draft a standard operating framework (SOF) covering safeguarding, behaviour expectations, site procedures, communication routines, and quality standards.
Agree these expectations with SLT and site leads.
Produce accessible guidance for staff, including flowcharts, templates, and minimum standards.
Integrate SOF expectations into the school’s policy suite and training calendar.
	All sites follow the same core expectations and procedures.
Staff report increased confidence and consistency in routines.
Pupils receive a consistent and equitable experience across all sites, ensuring safety, stability, and positive learning conditions.
	
	
	
	

	Implement termly cross-site monitoring (walkthroughs, audits, peer reviews.)
	Ensure the SOF and leadership structure are being implemented consistently.
Identify and share effective practice between sites.
Provide early identification of risk or drift from expected standards.
	Conduct termly cross‑site reviews using walkthroughs, audits, and peer‑to‑peer evaluations.
Use a standardised monitoring toolkit aligned to the SOF.
Report findings to SLT and governors with recommended actions.
Build follow‑up monitoring into the next term’s plan.
	Leaders have timely evidence of consistency and quality.
Improvements and risks are identified and addressed quickly.
Peer review cycles promote collaborative improvement.
Pupils benefit from consistently high standards across all sites because issues are spotted quickly, and practice is regularly moderated.
	
	
	
	

	Train leaders in consistent implementation of expectations, policies, communication expectations, and quality assurance routines.
	Equip leaders with the knowledge, skills, and confidence to deliver expectations consistently.
Ensure policies, communication protocols, quality assurance routines, and operational standards are embedded in daily practice.
Strengthen leadership capacity across the organisation.
	Deliver training on leadership expectations, SOF standards, communication routines, and QA processes.
Facilitate coaching and mentoring opportunities for site leaders.
Use scenarios and case studies to model consistent decision‑making.
Embed training outcomes into performance management objectives.
	Leaders apply policies consistently across sites.
Reduced variation in behaviour responses, safeguarding practice, and daily operations.
Leaders report increased confidence in quality assurance.
Pupils and parents receive equitable experiences because leaders respond consistently and uphold shared expectations.
	
	
	
	

	Gather stakeholder feedback (staff, pupils, parents, multi-agency partners) each term to measure consistency and adjust the framework.
	Strengthen the reliability of the multi‑site framework by understanding the lived experience of staff, pupils, parents, and partners.
Identify areas where the framework is working well and where adjustments are needed.
Ensure that consistency does not come at the cost of site identity or cohort need.
	Collect termly feedback through surveys, pupil voice, staff forums, and parent engagement.
Gather multi‑agency input (e.g., therapists, social care, health services).
Analyse themes and triangulate with monitoring outcomes.                            Adjust the SOF, leadership approaches, or training based on findings.
	Framework is refined based on real user experience.
Leaders can evidence responsiveness to stakeholder concerns.
Staff and partner satisfaction improves term‑on‑term.
Pupil voice shapes provision across sites, ensuring the framework supports their needs, enhances their wellbeing, and reduces barriers to learning.
	
	
	
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Autumn

	Spring

	Summer















	School Improvement Plan 2026 - 2027

	Focus Area: Leadership & Governance

	SLT Lead:  Lucinda Duffy

	Written by: Lucinda Duffy
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	Target: Implement a governance development programme aligned to the recent review and national best practice so that all governors demonstrate strengthened strategic oversight by the end of March 2027.

	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Work with Governors to translate governance review recommendations into a development plan with milestones.

	To ensure the findings of the governance review lead to concrete, prioritised improvements.
To create a clear, time‑bound roadmap that strengthens governance effectiveness and strategic oversight.
To ensure consistent shared governors understanding of their roles, responsibilities, and next steps.
	Review the governance report with governors and identify key themes.  Prioritise recommendations based on impact, urgency, and feasibility.                      Co‑create a development plan with SMART milestones, owners, and timelines.                              Schedule regular progress reviews at governing body meetings.                                  Align the plan with the school improvement plan (SIP) and Ofsted expectations.
	Governors provide more focused, strategic challenge that drives school improvement.
Leadership receives clearer direction and support, resulting in more effective decision‑making.
Ultimately, pupils benefit from better‑informed governance decisions that raise standards and improve their educational experience.
	
	
	
	

	Work with Governors to identify any training needs, and how these can be more meaningfully addressed.
	To ensure all governors have the knowledge and skills to fulfil their statutory and strategic responsibilities.
To sustain a confident, well‑informed governing body capable of effective challenge and support.
	Conduct a skills audit (to take account of recent changes) and analyse gaps.
Review statutory training compliance.
Identify bespoke training needs linked to school priorities                                      Source high‑quality training providers or develop in‑house sessions.
Build a training schedule and track attendance and impact.
	Governors are better equipped to ask sharper, more informed questions that support them in ensuring pupils benefit from better‑informed governance decisions that raise standards and improve their educational experience
	
	
	
	

	Work with Governors to improve documentation systems (notes of visit, challenge logs.)
	To strengthen the evidence base of governance activity.
To ensure governor visits and challenge are purposeful, consistent, and aligned with school priorities.
To improve transparency and accountability.
	Review current documentation formats.
Agree standardised templates/systems for:
Governor visit reports, Challenge and support logs, Monitoring linked to SIP priorities
Establish a centralised, accessible system for storing documentation.
Review documentation termly to ensure quality, consistency and purpose of feedback.
	Governors’ monitoring is more focused and aligned with improvement priorities that directly affect pupils.
Leaders receive clearer feedback and challenge, improving the quality of provision.
Documentation demonstrates a strong line of sight from governance to classroom practice/pupils’ lived experience.
	
	
	
	

	Conduct a governance impact evaluation showing improved strategic challenge and oversight.
	To evidence how governors’ actions have strengthened strategic leadership and accountability.                                   To ensure governance remains robust, skilled, and sustainable as Fox Wood expands.                               To identify what is working well and what needs to evolve as the school continues to grow 
	Review and Analyse Governance Evidence Systematically.                                                       Hold individual Governor self and board evaluation meetings.                                 Review whether meeting structure, link roles, Governors’ Questions, and meeting cycles are enabling strong strategic oversight.
	Pupils benefit from governance that remains stable, effective and reflective during growth – ensuring that pupils’ educational experience is of the highest possible quality.

	
	
	
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Autumn

	Spring

	Summer






	School Improvement Plan 2026 - 2027

	Focus Area: Leadership & Governance

	SLT Lead:  Lucinda Duffy
Operational Lead: Kayleigh Nield
	Written by: Lucinda Duffy
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	Target: By January 2027, introduce and embed cyber‑secure, digitally efficient operational systems and an annually tested business continuity plan, ensuring all staff are trained and critical processes meet recognised compliance standards.

	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Conduct a cyber‑security and digital operations audit against recognised standards (e.g., Cyber Essentials.)
	Understand current cyber security and digital‑operations risks across all sites.
Benchmark the school’s growing systems against recognised standards (e.g., Cyber Essentials, DfE Digital & Technology Standards).
Identify vulnerabilities that could compromise data security, operational continuity, or safeguarding.
	Conduct a full audit of digital systems, access rights, device management, networks, data handling, and software.
Assess alignment with Cyber Essentials, ICO expectations, and the DfE standards.
Map risks, gaps, and priority vulnerabilities.
Produce an audit report with a risk‑rated action plan.
	Leaders have a clear understanding of cyber risk and compliance gaps.
Vulnerabilities are identified and prioritised for action.
Systems are benchmarked against national standards.
Pupils’ personal data and digital learning records are more secure across all sites, reducing the risk of breaches that could affect their safety, privacy, or wellbeing.
	
	
	
	

	Work alongside UTL to implement consistent secure systems (access controls, data storage, backups, MFA, secure communications) across all three sites.
	Create a unified, secure digital ecosystem across all sites.
Reduce fragmentation, security weaknesses, and inconsistent practices.
Ensure that all staff and pupils access digital systems safely and reliably.
	Collaborate with UTL to implement secure access controls (e.g., authentication, role‑based access) across all sites.
Standardise data storage, backups, and device management across sites.
Introduce secure communication systems aligned to safeguarding expectations.

	Security systems operate consistently across all locations.
Reduced risk of data loss, cyber‑attack exposure, and unauthorised access.
Pupils experience more reliable technology for learning and a safer digital environment, reducing disruption and enabling better access to high‑quality digital resources.
	
	
	
	

	Review and implement an updated business continuity & disaster recovery plan, including digital and site‑based risks.
	Ensure the school can continue operating during digital or site‑based disruptions.
Protect safeguarding, learning continuity, and essential services.
Prepare the organisation for emergencies such as cyber incidents, power failures, or site closures.
	Review existing business continuity and disaster recovery plan.
Identify risks across digital systems, estates, communications, and staffing.
Update response procedures, communication chains, and backup arrangements.
Test and embed the plan across all three sites.
	A current, comprehensive plan is in place.
Leaders and staff understand their roles during an incident.
Critical services (safeguarding systems, communication, learning platforms) can continue with minimal disruption.
Pupils experience fewer interruptions to learning, safeguarding, and support services even when unexpected incidents occur.
	
	
	
	

	Deliver mandatory staff training on safe digital practice and operational expectations.
	Ensure every staff member understands their role in maintaining digital safety and operational security.
Reduce human‑error risks, which are the leading cause of data breaches.
Build a culture of safe and compliant digital behaviour across all sites, where honesty is highly valued. 
	Deliver mandatory cyber‑security training (password hygiene, phishing, MFA, device security).
Provide operational training on data handling, reporting breaches, and safe communication.
Include case studies relevant to education settings.
Track completion rates and follow up with targeted support.
	100% of staff complete training and demonstrate improved digital practice.
Leaders can evidence compliance for audit or inspection.
Pupils’ information is better protected, and digital safeguarding risks (e.g., data exposure, inappropriate communication) are consistently low (and routinely monitored.)
	
	
	
	

	Run a full resilience test on continuity arrangements and identify improvements before January 2027
	Test how effectively the organisation can withstand and recover from digital or site‑based disruptions.
Identify weaknesses that cannot be seen without simulation.
Strengthen overall organisational readiness.
	Conduct a full test of the continuity plan (e.g., simulated cyber-attack, network outage, or site shutdown).
Evaluate response times, decision‑making, communication flow, and system resilience.
Involve UTL, site teams, safeguarding, SLT, and admin staff.
Produce a post‑test report with required improvements.
	Leaders have clear evidence of what works and what needs strengthening.
Response procedures are refined to reduce downtime in real incidents.
Pupils’ learning, safeguarding access, and support services remain protected even during emergencies, ensuring stability and continuity.
	
	
	
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Autumn

	Spring

	Summer
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	School Improvement Plan 2026 - 2027

	Focus Area:  Curriculum and Teaching

	SLT Lead:  Lianne Buchanan

	Written by: Lianne Buchanan




	Target: Embed new Long Term Plans that incorporate the curriculum progression from EYFS to College, ensuring curriculum coverage and a consistent approach for all pupils.  


	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Ensure the newly devised Long Term Plans clearly reflect the agreed curriculum progression from EYFS to College and provide full curriculum coverage.
	Long Term Plans are designed in line with School Improvement Partner guidance.
Long term plans link into The National Curriculum to ensure coverage. 
	-Long Term Plans are in place as a trial for the Summer Term
-Long term plans are to be evaluated half termly by teachers 
	Long term plans are in place and evaluated termly in teacher meetings
A finalised plan will be in place ready for September 2026

	Lianne Buchanan
	Summer 1
	£0
	

	Subject Leaders to complete ‘Objectives of Unit’ on the Long Term Plans for each class based on their chosen approach 
	Subject leaders will have overall knowledge of their subject area.
Subject will be mapped and underpinned by pedagogy and subject specific research.
	- ‘Objectives of unit’ will be completed by the subject lead in additional time, this will ensure coverage and a consistent approach for pupils 
	Long term plans are in place with subject lead keeping ownership over the content of the plans. Subject mapping will be in place to ensure that coverage is in place. There will be a consistent approach for pupils
	Lianne Buchanan
	Summer 1
	Cover Time
£1,800 
	

	Class teachers to review Curriculum Progression against the objectives set out and ensure that appropriate skills progression is identified for each pupil 
	Class teachers will identify appropriate skills progression for their cohort
	Class teachers will ensure that coverage is appropriate for their class group and will monitor this through Pupil Progress Meetings.
	Curriculum is bespoke to individual classes and there is a consistent approach for all pupils via the Curriculum Progression.
Personalised objectives are identified for each pupil based on their starting points 
	Lianne Buchanan
	Summer 1
	£0
	

	Embed the Long-Term Plans and ensure they are consistently used to guide teaching and learning.

	Curriculum plans will be embedded, followed and adjusted as needed to meet pupil needs as they change over time, they will be a ‘working document’
	-Long term plans are utilised, adapted and used consistently to inform medium term planning 
	Curriculum will enable all pupils regardless of their starting points, to progress, clear sequence of learning in place for all pupils and their next steps are clear.  
	Lianne Buchanan
	Autumn 1
	£0
	

	Monitor curriculum implementation through how effectively the Long Term Plans are embedded across the school.
	Long term plans are embedded and used consistently
Curriculum implementation will be monitored and evaluated
	-Curriculum is monitored half termly 
-Subject lead meetings
-Teacher meetings 
-Subject leader led pupil voice activities and questionnaires 
-Parent voice questionnaires 
	Curriculum will enable all pupils regardless of their starting points, to progress, clear sequences of learning in place for all pupils.
	Lianne Buchanan
	Autumn 2
	£0
	

	Evaluate impact and refine curriculum plans to ensure the curriculum remains effective, relevant and responsive to pupils’ needs.

	The curriculum will be evaluated half termly and altered where needed. 
	-Curriculum evaluation meetings – Curriculum team, subject leads
-Pupil Progress Meetings 
-Subject leader led pupil voice activities 
	Curriculum will be evaluated which will ensure that all pupils receive high quality teaching and learning. 
Pupil voice will be positive about the curriculum and their learning.
	Lianne Buchanan
	Spring Term
	£0
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Summer

	Autumn

	Spring





	School Improvement Plan 2026 - 2027

	Focus Area:  Curriculum and Teaching

	SLT Lead:  Lianne Buchanan

	Written by: Lianne Buchanan
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	Target: Develop and implement a new data management system that enables staff to track pupil progress more effectively and identify concerns early, in response to increasing pupil numbers and the need to manage tracking effectively across three sites.


	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Data Team to design and build a new and improved data management system, ensuring it meets the needs of tracking attainment, progress, and key pupil groups across a larger number of pupils.
	To create an efficient and reliable system for larger pupil numbers that enables staff to track pupil attainment, progress and key groups so concerns can be identified early and appropriate support put in place for pupils. 
	-Consult staff and SLT on requirements.
-Design new web-based data management system to include all data we require.
-Build automated calculations and report generating options. Share draft with staff.
	-A functioning data system is in place that clearly tracks attainment, progress and pupil groups.
- Reports can be generated across larger pupil numbers, groups and cohorts for data analysis 
	Data Team Lianne Buchanan
	Summer Term 
	Cover time for Data Team £360
	

	Trial the system with a small group of staff to ensure it is functional, clear, and able to produce meaningful progress information.
	To test the usability and accuracy of the new system before full implementation.
	-Pilot the system with selected teachers.
-Collect feedback, identify and resolve technical issues.
-Ensure the system can be accessed via SharePoint across all three sites
	The system is refined and staff confirm it is clear and practical to use.
	Data Team Lianne Buchanan
	Summer Term 
	£0
	

	Provide training for all relevant staff on how to input data, access reports, and use the system to monitor pupil progress.
	To ensure staff can confidently use the system to monitor pupil progress.
	-Deliver initial staff training sessions to roll out initial data entry
-Provide guidance materials for staff
-Offer follow‑up support at each curriculum tier to ensure data entry is accurate
	Staff confidently enter initial data ready for September and know how to access pupil data and reports.
	Data Team Lianne Buchanan
	Summer Term 2
	£0
	

	Roll out the system across the school and begin regular data collection and monitoring.
	To establish consistent whole‑school use of the data system.
	-Provide access to all staff
-Set data entry deadlines -Use data during Pupil Progress Meetings.
	Whole‑school data is available and used to identify pupils needing support. Support is allocated effectively. 
Pupils access suitable support.
	Data Team Lianne Buchanan
	Autumn Term 1
	£0
	

	Monitor the accuracy and consistency of data entry and review how effectively the system is being used to identify pupil progress and concerns.
	To ensure data recorded is accurate and can be used by different staff such as SLT, PP Lead (DHT), subject leaders, effectively.
	-Conduct regular data checks at least half termly between data drops
-Review accuracy of data during Pupil Progress Meetings
-Provide feedback where needed.
	Data is reliable and supports timely identification of pupils needing intervention and/or support.
Pupils access suitable support.
	Data Team Lianne Buchanan
	Ongoing Autumn – Spring Term
	£0
	

	Gather staff feedback and make adjustments to improve efficiency and usability.
	To continuously improve the systems effectiveness and usability.
	-Collect staff feedback through meetings or surveys
-Refine reports and features.
	The system becomes more efficient and better supports staff in monitoring progress and identifying pupils in need of additional support.
Pupils access suitable support.
	Data Team Lianne Buchanan
	Spring Term 
	£0
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Summer

	Autumn

	Spring
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	School Improvement Plan 2026 - 2027

	Focus Area:  Curriculum and Teaching

	SLT Lead:  Lianne Buchanan

	Written by: Lianne Buchanan




	Target: Introduce and embed a new whole-school writing framework to ensure a consistent approach to the teaching of writing, clear progression of skills from EYFS to College and improved pupil outcomes in written communication.


	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Leaders to complete training in the DfE Writing Framework
	Leaders will be able to cascade knowledge to the staff team. This will ensure a consistent approach to writing for all pupils.
Leaders will ensure that writing is tracked carefully 
	Leaders to attend training
Leaders to train staff team 
Writing is tracked carefully and monitored and moderated.
	All staff have a thorough understanding of the writing framework and how this is adapted for Fox Wood. 
	Lyndsey Phillips Lianne Buchanan
	Summer Term 1
	£0
	

	Early Writing Framework to be designed in conjunction with OT
	To design an Early Writing framework to support pre-writing and pupils who are learning the pre-requisites for writing 
	Early Writing Framework designed in consultation with staff from each curriculum tier
Staff are trained in delivering the Early Writing framework 
	Early writing framework is used consistently with pupils who are at a pre-writing stage. This will enable these pupils to develop pre-writing skills
	Lyndsey Phillips Lianne Buchanan
	Summer Term 1
	£0
	

	Handwriting Group to be fully operational weekly 
	A handwriting group, for pupils who can form letters will run weekly. This will be led by Megan and funded by PP. 
	Pupils will attend a weekly handwriting group with Megan to address misconceptions and support letter formation development 
	Group is well attended. Pupils make better progress within handwriting on assessment data as evidenced through EfL and B Squared. 
	Megan Waring

Lianne Buchanan
	Summer Term 1 
	PP funded
	

	Full implementation of the DfE Writing Framework and Early Writing Framework 
	Writing framework and Early Writing Framework is in place in line with DfE guidance from September 2026 and used consistently by staff and pupils.
Writing progress is monitored and evaluated termly.
	English lead, OT and Communication Lead to ensure that framework is being used successfully. 
Writing focus for Performance Management to be introduced in October 2026 to 
	Pupils who are at a pre-writing level, will have a framework to follow which will enhance their pre-writing skills in a sequential manner. They will make progress from their starting points as evidenced through EfL and B Squared. 
	Lyndsey Phillips Lianne Buchanan
	Autumn Term 2026
	£0
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Summer

	Autumn

	Spring
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	School Improvement Plan 2026 - 2027

	Focus Area:  Curriculum and Teaching

	SLT Lead:  Lou Messham

	Written by: Lianne Buchanan




	Target: Develop and embed an updated Relationships and Sex Education curriculum in line with statutory guidance, ensuring a consistent approach across the school and supporting pupils to develop understanding of relationships, personal safety, emotional wellbeing and preparation for adulthood.
 

	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Review the latest statutory RSE guidance and safeguarding expectations, including KCSiE proposals for September 2026. Share initial planning with parents/carers and gather their voice. 

	- Ensure that we are abreast of any developments in RSE guidance following on from our initial training in Spring 2, ensure that KCSiE guidance is reviewed and the curriculum is updated to reflect any changes. Ensure that parents/carers have access to clear information about RSE teaching.
	-Review the latest statutory RSE guidance and safeguarding expectations.
-Audit the current RSE curriculum across all phases (EYFS–Post-16).
-Identify gaps and ensure these are addressed, relating to personal safety, consent, online safety, relationships and preparation for adulthood.
-Follow on from our initial coffee afternoon held in Spring to consult parents/carers, send out planning drafts and host a second face to face opportunity, address any parent/carer feedback
	-A clear whole-school RSE curriculum map is in place talking account of all changes
-Gaps in provision are identified and addressed.
-Curriculum content reflects statutory guidance and safeguarding priorities.
- Parents/carers have access to clear information about RSE teaching.


	Sophie Nelson/
Amy Holman /  Lou Messham
	Summer 1
	£0
	

	Gather Pupil Voice with regards to the RSE curriculum plans and ensure that their voice is captured and acted upon 
	Gathering pupil voice is imperative to help us to tailor and update the PSHE and RSE curriculum to meet the needs of pupils at Fox Wood 
	-Follow the ‘Gathering pupils’ views for pupils with SEND’ guidance from the PSHE Association to encourage and support pupils to share their views on what they will be learning 
	-Pupils’ voices will be captured and acted upon and their ideas included in planning for the RSE curriculum 
-Activities will best fit pupil needs and communication styles to ensure they can access materials and make progress from their starting points 
-Pupil surveys indicate increased confidence discussing relationships and wellbeing.
-Pupils feel their views are valued and reflected in curriculum development.

	Sophie Nelson/
Amy Holman /  Lou Messham
	Summer 2
	
	

	Adapt the PSHE Association RSE framework to ensure that clear progression is planned across the school.
Ensure content is age-appropriate and developmentally appropriate and provide training for staff in order to be able to deliver this effectively.  Gather parent/carer voice and provide opportunities for discussion. 

	-Robust RSE curriculum is planned and delivered that is age and stage appropriate and in line with updated guidance. 
- Provide CPD for all teaching staff on delivering RSE confidently and appropriately.
Parents/carers have access to clear information about RSE teaching and have the opportunity to share their views. 
	PSHE Association Scheme of Work is currently being generated for Mainstream, we will adapt this for Fox Wood 
- The PSHE Association will complete a SEND version and when this is introduced, we will align this within our approach
-Inform parents/carers about curriculum content through workshops, newsletters or curriculum guides.
-Provide opportunities for parents/carers to ask questions about RSE teaching.
-Clarify parental rights regarding withdrawal from sex education where applicable.
- Provide specialist CPD for all teaching staff on delivering RSE confidently and appropriately.
	- A sequenced RSE curriculum is in place across all phases.
-Curriculum documentation demonstrates clear progression of knowledge and skills across year groups.
-Lessons are appropriately adapted for pupils’ cognitive and communication needs.
- Staff have clear guidance on what should be taught at each stage.
- Parents/carers have access to clear information about RSE teaching.
-Increased parent/carer engagement in curriculum discussions.
-Reduced misconceptions about RSE content.


	Sophie Nelson/
Amy Holman /  Lou Messham
	Summer 2
	£500 for specialist CPD
	

	New RSE curriculum is launched in September 2026 in line with guidance 
	RSE curriculum is in place and staff are using agreed schemes and resources consistently. Pupils are making progress from their starting points. 

	-RSE planning is monitored, subject leaders complete QA activities and ensure that provision is high quality and effective 
-Progress is reviewed within B Squared through Relationships Education (Primary), and Relationships and Sex Education (Secondary)
	-Pupils develop an age-appropriate understanding of healthy relationships and respect for others.
-Pupils are better equipped to recognise unhealthy or unsafe relationships and know how to seek support.
-Pupils understand personal safety, including online safety and digital behaviours.
-Pupils make progress from their starting points as evidenced through B Squared and gain knowledge and skills that support emotional wellbeing and preparation for adulthood.

	Sophie Nelson/
Amy Holman /  Lou Messham
	Autumn Term
	£0
	

	Monitor and evaluate the impact of the updated curriculum through QA processes, pupil, parent/carer and staff voice. 
	Pupils will understand healthy relationships, consent and respect. They will develop emotional resilience and wellbeing skills.
Pupils will know how to keep themselves safe online and offline.
Pupils will be prepared for adolescence and adulthood with accurate, age and stage -appropriate knowledge.

	-Monitor implementation through:
· lesson observations
· learning walks
· pupil voice
· parent/carer voice
· EfL scrutiny
-Evaluate the effectiveness of the curriculum annually.
-Report progress to governors.
-Ensure RSE contributes to wider personal development provision.

	-Monitoring shows consistent delivery and good pupil engagement.
-Governors receive regular updates on RSE provision.
-Positive progress is seen for pupils within RE and RSE, as evidenced through B Squared and EfL
-Updates and amendments are made as needed to the curriculum. 
-Pupils demonstrate improved knowledge, attitudes and behaviours related to relationships and wellbeing.
-Pupils are better prepared for adult life and responsibilities.


	Sophie Nelson/
Amy Holman /  Lou Messham
	Spring Term
	£0
	






	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Summer

	Autumn

	Spring
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	School Improvement Plan 2026 - 2027

	Focus Area:    Attendance and Behaviour

	SLT Lead:  Jade Ashton

	Written by: Jade Ashton




	Target: Increase whole‑school attendance to 92% by March 2027 and reduce persistent absenteeism (below 90% attendance) by 5%, through targeted support, family engagement, strengthened monitoring, and personalised strategies that reflect individual SEND needs. 


	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Strengthen Attendance Monitoring

	Ensure early identification tailored to SEND profiles (SEMH anxiety patterns, ASD routines, PMLD medical patterns).
	Half-termly analysis; SEND-coded reporting; daily review; multi-agency sharing.
	Improved attendance trend; reduced persistent absenteeism; quicker responses.
	Jade Ashton / SLT/ Laura Simms and pastoral support team.
	Autumn 2 2026
	0
	

	Personalised Support for Pupils

	Provide tailored support to overcome individual attendance barriers follow attendance questionnaire for parents to identify key barriers and difficulties. 
	Individual plans; sensory regulation; structured transitions; therapy integration.
	Improved readiness; reduced anxiety; stable attendance.
	Jade Ashton / Laura Simms
	Ongoing but baseline and templates prepped and fully embedded by Spring 1 2027
	£0
Time to complete individual support
	

	Improving Family Engagement

	Strengthen communication and address practical barriers. Identify the key worker to support specific barriers e.g sensory – OT, Behaviour – Behaviour support lead/ Team.
	Flexible meetings; home–school communication; workshops, questionnaires, coffee mornings. 
	Higher parental engagement; consistent routines.
	Laura Simms and pastoral support team.
Anita Bartlett.
Jade Ashton
	Spring 1 2026 
	0
	

	Multi‑Agency Collaboration

	Improve multi-agency coordination for attendance.
	Joint planning; medical tracking; coordinated interventions.
	Clear shared plans; reduced unexplained absences.
	SLT / External Agencies
	Ongoing
	0
	

	Promote a Positive School Experience

	Support positive daily experiences to improve attendance sharing this with parents via EFL, social media, meet the team opportunities. 
	Soft starts; pupil voice; motivating curriculum, visual timetables, evidence of positive experiences. 
	Reduced anxiety; improved engagement.
	Class Teachers
	Ongoing
Clearly embedded by Autumn 2 2026
	0
	

	Monitoring and Evaluation

	Ensure impact is monitored and evaluated effectively. This is share with LA officer and SLT.
	Half Termly reports; case studies; surveys.
Half Termly meetings with LA officer. 
	Clear evidence of progress; informed planning and next steps. 
	SLT / Governors
	Annual cycle, in place effectively by Spring 1 2027
	0
	

	EBSA Training for key workers
	Provide better understanding of EBSA and develop personalised support.
	Pastoral support team and additional key workers to complete EBSA training.
	Staff have clearer understanding to plan and produce individual support. 

	Pastoral support Team 
+ Jade Ashton 
	Spring 2
2027
	£189 per person for training 
	




	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Summer

	Autumn

	Spring
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	School Improvement Plan 2026 - 2027

	Focus Area:    Attendance and Behaviour

	SLT Lead:  Jade Ashton

	Written by: Jade Ashton




	Target: By March 2027, behaviour support will be strengthened across Fox Cubs, School, and College through regular coaching and modelling from the behaviour team, resulting in a 10% reduction in incidents requiring physical intervention, in line with the Reducing Reasonable Force guidance.


	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Strengthen staff confidence and consistency in behaviour support.

	To ensure all staff can implement proactive and preventative behaviour strategies effectively, reducing escalation and improving pupil wellbeing.
	Regular coaching sessions delivered by the Behaviour Team across all phases.
In‑class modelling of de‑escalation, communication strategies, and sensory regulation approaches.
Targeted coaching for staff working with pupils with high‑level needs.
Peer‑coaching opportunities introduced to embed consistent practice.
	Staff demonstrate increased confidence and consistency (observations and surveys).
Reduction in escalation behaviours.
Fewer incidents requiring physical intervention.
	Jade Ashton; monitored through learning walks, coaching logs, and incident data reviews.
	April 2026 – March 2027 (reviewed termly) 

Spring 2
2027
	£0

Support planned appropriately to reduce cover needs.
	

	Ensure all behaviour profiles and positive handling plans are accurate, consistent, and proactive across all phases of Fox Wood. Shared with and signed by all staff and parents/carers.
	To provide staff with clear, personalised strategies that prevent escalation and promote pupil regulation.
	Review and update all behaviour documents.
Ensure plans include proactive, active, and reactive strategies aligned with Reducing Reasonable Force guidance.
Share plans with all relevant staff and parents and check understanding through learning walks, behaviour meetings and supervision.
	100% of behaviour documents are updated and reviewed after significant incidents by class team and behaviour team half termly.
Staff implement plans accurately.
Reduction in repeated patterns of behaviour and physical interventions which is identified through behaviour watch monitoring.
	Behaviour Team, Class Teachers, Jade Ashton 
Sara Chisnall/ Louise Messham 
Lyndsey Phillips/ Gemma Capper monitored through plan audits and incident analysis.
	April 2026 – March 2027 (ongoing reviews) 

	£0 

After School meetings planned
	

	Strengthen behaviour data analysis to inform targeted intervention.
	To ensure leaders and staff understand patterns, triggers, and needs, enabling early intervention and reducing risk.
	Half‑termly analysis of behaviour and physical intervention data, which is shared at behaviour team meetings and class team meetings
Identify pupils, classes, or phases requiring additional support.
Share findings and actions with SLT and governors.
	Data‑driven decisions lead to earlier intervention.
Clear evidence of progress towards 10% reduction target.
Improved consistency and accountability across phases.
	Jade Ashton monitored through half‑termly reports.

	From Summer 2026 (ongoing)

Achieved and securely in place by Spring 2 2027
	£0
	

	Ensure all staff understand legal expectations and de‑escalation hierarchy.
	To ensure staff use physical intervention only when necessary and in line with statutory guidance.
	Annual training on Reducing Reasonable Force and school policy.
Refresher sessions for new staff and high‑need classes.
Scenario‑based practice to embed de‑escalation. All to be included in Team Teach annual training.
	100% of staff trained annually. Including de-escalation only training for staff unable to use physical interventions.
Staff articulate confidence in legal responsibilities.
Reduction avoidable physical interventions where de-escalation is strengthened further.
	Jade Ashton / Louise Messham / Lianne Buchannan.
monitored through training records and incident reviews.
	Annual cycle (2026, 2027)
	Cost of Team Teach trainers courses.
3 school trainers 
2 College trainers
	

	Strengthen home–school consistency in behaviour support.
	To support families in understanding and applying behaviour strategies, improving pupil regulation across settings. Including family engagement coffee mornings following previous training to support families further.
	Termly parent workshops on communication, sensory regulation, and positive behaviour support following the family engagement course.
Share strategies and behaviour documents with families.
continue to offer follow‑up support for families of pupils with high‑level needs.
	Increased parental engagement.
Improved consistency between home and school.
Reduction in behaviour discrepancies and escalation.
	Laura Simms/ Jade Ashton 
and Behaviour Team; monitored through attendance logs and parent feedback.
	Autumn 2026 – March 2027

Spring 2 2027
	£0 

Time to prep and deliver coffee mornings.
	

	Monitor progress and adjust actions to ensure target is met.

	To ensure leaders maintain oversight and adapt practice to secure impact.
	Termly review of progress towards 10% reduction target.
Report outcomes to governors.
Adjust coaching, training, or interventions based on findings.
	Clear evidence of progress.
Governors confident in behaviour strategy.
Sustained reduction in physical intervention incidents.
	SLT monitored through termly reports.
	Termly until March 2027

Spring 2 2027
	£0 

Time for monitoring including behaviour team meetings after school. 
	

	
	
	
	
	
	
	
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Summer
Coaching model to be established; initial behaviour documents reviews completed; baseline physical intervention data analysed.








	Autumn
Staff confidence improving; parent workshops delivered; reduction in repeated triggers evident in data.

	Spring
10% reduction target evaluated; final adjustments made; governors updated; next‑year priorities identified.





	School Improvement Plan 2026 - 2027

	Focus Area:    Attendance and Behaviour

	SLT Lead:  Jade Ashton

	Written by: Jade Ashton
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	Target: By July 2026, the school will develop and implement a targeted communication strategy to enhance interaction and engagement for pupils with Speech, Language and Communication Needs (SLCN), ensuring all staff are trained in effective communication techniques and that pupil progress is monitored through regular assessments and feedback



	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Complete Communication Needs Assessment
	To identify specific communication barriers and strengths for pupils with speech, language and communicational needs.
Identify specific communication aids and support needed for individuals and identify next steps. 
	Conduct detailed assessments using speech and language screening tools. Collaborate with SALT professionals and families to gather comprehensive data
	Clear profiles of pupil communication needs established linking to SALT plans where identified. Targeted interventions planned and communication focus embedded within planning.
	Class Teachers
SENDCo, 
SALT team 
Monitoring through assessment reports and review meetings.
	Autumn 2 2026
	£0 
Time to complete assessment within classes 
	

	Develop whole-school communication strategy linked to communication policy and SALT plans.

	-Establish a consistent, evidence-informed communication approach across all classrooms and all sites to ensure pupils with SLCN experience predictable, accessible communication support.
Reduce variability in staff practice by ensuring all adults use shared strategies, visuals, and language structures.
Strengthen the school’s universal offer further so pupils’ communication needs are met proactively, reducing frustration and dysregulation.

	Conduct a baseline audit of staff confidence and current SLCN provision 
Deliver whole-school CPD on communication strategies, including modelling, visual scaffolds, and total communication approaches 
Further develop and embed visual supports across all learning environments.
Provide coaching and in-class modelling to ensure strategies are applied consistently.
Develop a communication expectations framework for all staff.

	Staff consistently apply communication strategies across the school 
Pupils demonstrate improved interaction, engagement, and reduced communication-related dysregulation.
Learning walks and pupil voice show increased independence and confidence in communication.
Parents report greater clarity and consistency in communication approaches.

	Jade Ashton

Learning walks, staff surveys, CPD evaluations, pupil engagement data.
	Autumn 2 2026 
	£0 in house training by SALT and communication team 
	

	Embed standardised communication resources.
	Ensure all pupils have equitable access to high-quality communication tools, regardless of class or key stage.
Reduce barriers to learning by providing consistent visual and AAC resources across all learning environments. 

Create communal  communication stations across all sites including resources, communication boards and displays. 
	 Develop a centralised resource bank, including visuals, communication boards, core vocabulary sets, and symbolised timetables.
Train staff in effective use of these tools 
Monitor implementation through classroom observations and resource audits 
Introduce minimum expectations for classroom communication environments.

	Pupils independently access and use communication tools 
Increased pupil engagement and reduced reliance on adult prompting.
Improved consistency across classes, evidenced through learning walks and pupil progress.

	Jade Ashton
Lyndsey Phillips 
Resource audits, TA feedback, pupil work samples.
	Spring 1 
2027 
	Cost of annual board maker subscription 

Time to create resources

£300 approx for communal communication stations across all sites.
	

	Establish regular assessment cycle.
	Ensure communication progress is systematically tracked and used to inform teaching.
Provide a clear picture of pupil development over time and identify pupils requiring additional support.

	Implement termly communication assessments, using standardised tools and observational frameworks.
Hold pupil progress meetings to analyse outcomes and adjust provision specifically link to communication and engagement
Update communication passports termly to reflect new targets and strategies 
Ensure assessment outcomes feed directly into classroom planning.

	Clear evidence of communication progress over time 
Staff confidently adapt provision based on assessment findings.
Pupils show measurable gains in expressive, receptive, and social communication.

	Jade Ashton
Lianne Buchannon 
Dale Holden
Class Teachers 
Through trackers and review systems 
	Spring 2 
2027 
	£0 
	

	Strengthen parent communication regarding SLCN
	Build strong home–school partnerships to ensure communication strategies are reinforced beyond the classroom.
Increase parental confidence in supporting their child’s communication needs.

	Deliver parent workshops on communication strategies 
Send home communication resources and guidance 
Provide termly updates on pupil communication progress.
Develop accessible parent information leaflets and videos.

	Parents report improved understanding of their child’s communication needs 
Increased use of strategies at home 
Improved consistency between home and school, leading to better pupil outcomes.

	Parent feedback, workshop attendance, home–school communication logs.
	Spring 1 2027
	Time to prep and plan parent workshops and resources to send home. 
	

	Introduce SLCN-focused intervention groups.
	Provide targeted, structured support for pupils with identified communication needs.
Ensure interventions are evidence-based and aligned with individual communication targets
	Deliver weekly intervention sessions focusing on vocabulary, social communication, narrative skills, and AAC use.
Monitor outcomes using assessment tools 
Liaise with external Speech & Language Therapists to align targets.
Track attendance and engagement to ensure equity of access.

	Pupils meet personalised communication targets 
Improved confidence and participation in classroom communication.
Clear evidence of progress in intervention records and assessments.

	Communication Lead, communication Tas, 

	Autumn 2 2026
	3 days a week TA 2 cost to cover specific interventions. 
	

	Upskill teaching assistants in communication strategies.
	Strengthen the quality of classroom support by ensuring TAs are confident and skilled in communication approaches.
Improve pupil engagement and independence through high-quality adult interactions.

	Provide TA-specific CPD, focusing on modelling language, scaffolding communication, and using AAC.
Implement coaching sessions with opportunities for observation, feedback, and reflection.
Develop a TA communication competency framework.

	TAs demonstrate improved support skills 
Pupils show better engagement and reduced reliance on adult prompting 
Increased consistency in communication support across classes.

	Lyndsey Phillips 
Laura Akers 
SALT 
	Spring 1 2027
	Time for whole school training delivered in house. 
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Summer

	Autumn

	Spring
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	School Improvement Plan 2026 - 2027

	Focus Area:    Attendance and Behaviour

	SLT Lead:  Jade Ashton

	Written by: Jade Ashton




	Target: By developing a consistent whole‑school approach to self‑regulation and supported/co‑regulation, all staff will implement agreed strategies that help pupils recognise, communicate, and manage their emotional and sensory needs. This will increase pupils’ readiness to learn and reduce barriers to engagement and attainment


	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Whole-School Training on Self-Regulation and Co-Regulation delivered by School OT and OTA


	To ensure all staff understand the principles of self-regulation and co-regulation and can apply consistent strategies across the school.

	Deliver whole-school INSET on emotional regulation, sensory needs, and co-regulation approaches.
Provide follow-up workshops for TAs and pastoral staff.
Share key resources (e.g., regulation scripts, visuals, de-escalation prompts).
Introduce a shared language of regulation across all classrooms.

	Staff confidence increases, evidenced through surveys and learning walks.
Pupils demonstrate improved ability to identify and communicate their emotional state.
Reduction in dysregulation incidents recorded on behaviour logs.

	OT and OTA for whole school training 
SLT Lead: Jade Ashton; monitored through learning walks, staff feedback, and behaviour data.

	Training to take place Autumn Term 2026
	£0 
Training delivered by in house OT – after school training time. 
	

	Development of Regulation-Friendly Environments
	To create consistent, supportive classroom environments that reduce sensory overload and promote emotional regulation.

	Audit all classrooms using a sensory/environment checklist.
Provide guidance on low-arousal displays and organisation.
Create or enhance calm spaces in classrooms and communal areas.
Ensure all staff use visual regulation tools (e.g., zones, timers, break cards).


	Classrooms demonstrate consistent regulation-supportive features.
Pupils access calm spaces appropriately and return to learning more quickly.
Improved engagement and reduced time out of class.

	SLT Lead with Phase Leaders; monitored through audits and pupil voice.

	Summer 2 
2026 – This will be completed in classroom set up prep for next academic set up  and during Summer 2 for current classes. 
	£0 
Time to prep classrooms 
	

	Implementation of Individual Regulation Plans for Identified Pupils
	To ensure pupils with higher levels of need receive personalised support to manage emotional and sensory regulation.

	Identify pupils requiring individual regulation plans or need for review on current plans.
Co-produce plans with staff, parents, and pupils.
Train staff on using and reviewing plans.
Monitor impact through behaviour logs and pupil voice.

	Pupils demonstrate improved self-regulation.
Fewer escalations requiring SLT intervention.
Parents report improved consistency between home and school.

	SENDCo and Pastoral Lead; monitored through plan reviews and behaviour data.

	Spring 2 2027 
All students will have updated sensory steps and key visuals created and amended for co – regulation and self-regulation. 
	£0
Planned time of OT and OTA to review plans and classes to implement.
	

	Embedding Daily Regulation Routines

	To normalise emotional check-ins and regulation strategies as part of everyday practice.

	Introduce and further develop where already present daily check-ins using visuals or digital tools.
Embed short regulation activities (e.g., breathing, movement breaks) which are consistent within classrooms.
Provide staff with a menu of regulation strategies linking to sensory steps.
Monitor consistency through learning walks.

	Pupils begin the day regulated and ready to learn.
Reduction in early morning dysregulation incidents.
Staff report improved classroom attainment, pupils regulated and focused on learning.

	Class Teachers; monitored by SLT.

	Autumn 1 2026
	
	

	Parent Engagement and Support
	To strengthen home-school consistency in supporting emotional regulation.

	Deliver parent workshops on self-regulation and sensory needs.
Share simple home strategies and visuals.
Provide termly updates on whole-school approaches.

	Parents report increased confidence in supporting their child.
Improved consistency between home and school.
Reduction in behaviour incidents linked to transitions.
	Jade Ashton
Laura Simms monitored through parent feedback.
And Anita + Wing via home reports and communication. 

	Spring 2 2026 
	
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Summer 
Review of impact data; final evaluation of strategies; planning next steps.
	Autumn
Training delivered; classroom audits completed; daily routines embedded.
	Spring
Individual plans reviewed; parent workshops delivered; mid-year impact analysis.
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	Target: 1)	All KS4 pupils are supported to develop the knowledge, skills and independence needed for adulthood through a clearly sequenced Preparation for Adulthood curriculum.

	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Utilise the PFA framework and plan for a streamlined transition from KS4 into KS5
	Ensure pupils experience a consistent, structured, and well‑planned transition into KS5, aligned with the national Preparation for Adulthood framework.
	Review and map the existing KS4 curriculum against the PfA framework.
Identify gaps
Collaborate with KS5 staff to align expectations, skills, and progression pathways.
	Pupils experience a clear and supportive transition into KS5
Improved readiness for adult life
Coherent structure for monitoring progression.
	Bev
Vicki W
	Autumn 1
	
	

	Develop a mapping document to identify clear areas of focus.
	To create a structured and progressive mapping document that builds key PfA competencies and supports continuity of learning across phases.
	Produce a sequenced mapping document with clear outcomes; embed functional and independence skills; pilot and refine based on engagement and assessment.
	Pupils show improved confidence, independence, and preparedness for KS5
Curriculum reflects clear progression
Consistent planning guidance for staff.
	Vicki W
Bev
	Autumn 1
	
	

	Raise the profile of PFA and links to the framework across all staff
	To ensure all staff have a strong understanding of the Preparation for Adulthood (PFA) framework and how it underpins planning, curriculum design, and everyday practice across the school. This will promote consistency, improve student outcomes, and embed PFA as a shared responsibility across all departments.

	Create and share a whole‑school PFA overview that clearly explains the four PFA pathways and how they link to existing curriculum frameworks. 
Deliver staff training sessions 
Develop visual prompts and guidance materials 
Embed PFA into planning processes 
Facilitate regular opportunities for staff discussion 
Highlight good practice 

	Staff can confidently explain the PFA framework and how it applies to their role. 
PFA language and outcomes are consistently evident in planning documents, displays, and reporting. 
Observations and learning walks show staff embedding PFA pathways in lessons and routines. 
Increased visibility of PFA materials around the school (e.g., posters, frameworks, resources). 
Staff feedback indicates improved understanding and practical use of PFA. 
Students demonstrate progress aligned with PFA outcomes and greater independence as a result.

	Vickie W
Bev
	Autumn 1
	0
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Autumn

	Spring

	Summer
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	Target: 2) Pupils in KS3 and KS4 make informed, aspirational career choices as a result of a structured and progressive careers curriculum.

	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Evaluate the current careers offer across school and college
	To gain a comprehensive understanding of current strengths and gaps within CEIAG across KS3–KS5 to inform strategic improvement.
	Conduct a full audit of provision, analyse pupil voice and destinations, review against statutory guidance and benchmarks.
	Clear baseline established; identified gaps inform planning; improved clarity and alignment across phases.
	Vickie W
Jade
	Summer 1 2026
	0
	

	Develop a scheme to enable a smooth transition of learning from KS4 into KS5
	To strengthen and streamline the transition pathway from KS4 into KS5 by using evidence-based research to enhance curriculum design and challenge pupil perceptions.
	Develop a research informed progression framework, design transition activities, create guidance materials, and coordinate KS4–KS5 handover processes.
	Improved pupil readiness for KS5; increased aspiration; misconceptions challenged; improved destination outcomes.
	Vicki W
Jade
	Summer 1
2026
	0
	

	Amend the timetable and roll out the careers programme monitoring outcomes.
	To embed a structured, high quality careers programme through effective timetabling, consistent delivery, and robust monitoring.
	Finalise SOW/LTP, allocate timetable time, deliver staff training, implement tracking systems, and conduct regular QA.
	Consistent delivery of careers curriculum; improved engagement; meaningful tracking of encounters and competencies.
	Vickie W
Jade
	Summer 1
2026
	0
	






	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Autumn
Audit completed; baseline set; draft SOW/LTP developed.
	Spring
Progression framework piloted; CPD delivered; tracking live.
	Summer
Full rollout delivered; encounters logged; destination data completed.
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	Target: 3)	KS4 and KS5 pupils experience a smooth and confident transition into the college environment, with increased independence and readiness for learning in a separate setting.

	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Prepare students through information & familiarisation

	Create clear information resources
Introduce the new environment in stages
Offer opportunities for questions and discussion

	Produce visual guides such as maps, photos, or short videos of key areas in the new building. 
Share simple explanations of what will change and what will remain the same. 
Provide accessible versions (e.g., symbols, simplified text) for students who need them

	Students report increased confidence about the move. 
High engagement with information resources (assemblies, tours, visual guides). 
Reduction in pre‑transition anxiety or repeated reassurance‑based questions.

	Jess
	Summer 1
	
	

	Build a structured transition experience

	Small‑group orientation visits
Structured routine practice sessions
Trial lessons or “taster sessions” in the new building

	Students visit the new building in small, supported groups. 
Walk through key routes: entrance → form base → classrooms → toilets → social areas. 
Practice finding their way using maps or visual prompts.
Use visual schedules, social stories, or step‑by‑step prompts. 
Include timed practice of moving between classrooms to mirror the normal timetable.
Hold short, low‑pressure lessons (20–30 minutes) in the new classrooms.

	All students complete orientation visits and practice sessions. 
Students can navigate key routes with decreasing staff prompts. 
Identified issues (sensory challenges, bottlenecks, confusion) reduce after sessions.

	Lou Mesh
	Summer 1

	
	

	Provide ongoing support after the move

	Maintains continuity of support and helps students feel noticed and safe. 
Allows staff to identify students struggling with the change early on. 
Builds trust by showing that concerns are acknowledged and acted on.

	Staff greet students on arrival to provide reassurance and monitor wellbeing. 
Offer short check‑ins during tutor time or breaks for students who need extra support. 
Provide a safe, designated space where students can go if they feel overwhelmed. 
Track concerns using a simple monitoring system (e.g., wellbeing logs, short feedback forms).

	Student wellbeing improves over time; fewer support‑seeking incidents. 
Students move between lessons independently and punctuality improves. 
Feedback leads to timely, visible adjustments to the environment or routines.

	Lou Mesh
	Autumn 2

	
	



	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Autumn

	Spring

	Summer







[image: A cartoon fox in a tree

Description automatically generated]
	School Improvement Plan 2026 - 2027

	Focus Area: Personal Development and Wellbeing

	SLT Lead:  Louise Messham

	Written by: Louise Messham




	Target: 4) Pupils across KS3, KS4 and KS5 develop employability skills, confidence and real-world experience through a progressive and meaningful work experience offer.

	Task:
	What is the purpose of the activity/ resource?    [INTENT]
	Action(s) to be taken to achieve target: How will it be achieved? [IMPLEMENTATION]
	Success criteria:
What will have been achieved?  What difference will it make to pupils? [IMPACT]
	Lead and Monitoring
	When will this be achieved by?
	Cost: (£)
	RAG rating: end of year review
R = Not achieved
A = Partially achieved
G = Achieved

	Formulate a plan to offer work experience according to pathway, engagement level and interests. 
To create a structured, progressive work experience model that improves employability outcomes.

	To ensure every pupil/student access meaningful work experience tailored to their curriculum pathway, readiness/engagement level, and personal interests. 

	Map all available internal and external work experience options against each curriculum pathway. 
Conduct interest and engagement assessments for each pupil/student (e.g., surveys, skills audits, discussions, EHCP outcomes). 
Group pupils/students into appropriate work experience bands (e.g., supported, semi‑independent, independent). 
Match students to placements using a consistent framework that balances aspiration, ability, and opportunity. 
Create individualised work experience plans, including goals and support strategies. 
Review and refine the placement‑matching process with pathway leads and pastoral teams.

	Every pupil/student has an allocated work experience plan aligned to their pathway and interests. 
Placements are appropriately matched to engagement/independence levels, reducing placement breakdowns. 
Staff report improved clarity in the allocation process. 
Students demonstrate increased engagement, confidence, and skill development.

	Vickie W
Jade
	Spring 1
2027
	
	

	Develop key recording structures to evidence pupils/student attainment.
	To ensure attainment in work experience is accurately captured and can be used for progress tracking, review meetings, and destination planning. 
To provide consistent and easy-to-use recording tools for staff and employers.

	Identify the core skills, competencies, and outcomes that need to be evidenced (e.g., employability skills, independence, communication, punctuality). 
Develop templates for: 
· baseline assessments
· observation records
· employer feedback
· pupil/student self‑evaluation
· progress tracking tools
Align recording structures with curriculum pathways, EHCP outcomes, and accreditation frameworks (if relevant). 
Train staff on how to record evidence consistently and accurately. 
Establish a review cycle for data monitoring and reporting (e.g. termly).

	Staff consistently use the same recording tools across all pathways. 
Evidence of attainment is accessible, clearly organised, and suitable for external scrutiny. 
Progress data can be used to inform interventions, placement decisions, and annual reviews. 
Students can see and articulate their own progress through reflective tools.

	Vickie W
Jade
	Spring 1 
2027
	
	

	Re establish the external work experience opportunities with the new Work Experience Teaching Assistant to compliment the internal
	To rebuild and expand the range of external work experience placements.
To ensure students can access a balance of internal and external opportunities that reflect real‑world working environments.

	Audit previous external employers and identify those who can be re‑engaged. 
Conduct outreach to new potential employers based on student interest areas and local labour market opportunities. 
Create an employer engagement pack (including expectations, benefits, and support available). 
Conduct site visits to ensure suitability and safeguarding compliance. 
Schedule placements to complement existing internal work experience sessions. 
Maintain a database of employer contacts, placement details, and capacity. 
Collect ongoing feedback from employers to strengthen long‑term partnerships.
	A renewed and expanded list of active external placement partners. 
A balanced timetable of internal and external opportunities that meets student needs. 
Positive employer feedback and willingness to host future cohorts. 
Increased number of students accessing real‑world external work experience. 
Improved breadth and quality of opportunities across pathways.

	Vickie W
Jade
	Spring 1 
2027
	
	





	Monitoring of progress towards targets:
What has been started/ achieved during this term to successfully complete targets?

	Autumn

	Spring

	Summer
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